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INTRODUCTION







The Research Team on Children, Adolescents, Children’s Rights and their
Quality of Life (ERIDIQV) (www.udg.edu/eridigv) is one of four research
groups coordinating the international project Children’s Worlds (www.
isciweb.org), promoted by the International Society for Child Indicators
(ISCI). The Children’s Worlds project aims to gather reliable and represen-
tative data, from as many countries as possible, on children’s lives, their
daily activities, how they spend their time and, in particular, how they
perceive and evaluate their own well-being. This is done to improve their
quality of life by raising the awareness in the children themselves, in their
families and in the communities where they live, as well as in politicians
and in institutions, among professionals and, finally, in the general popu-
lation (Rees and Main, 2015).

The Children’s Worlds project questionnaire included different measures
of subjective well-being, defined as the main psychosocial component
(i.e., non-material) of quality of life, and took into account people’s
perceptions, evaluations and aspirations in relation to the main aspects
of life, such as health, leisure time, school, interpersonal relations and
personal satisfaction, among others (Campbell et al., 1976)>.

This booklet presents the primary results and conclusions reached by the
ERIDIQV based on the second wave of data collection in Spain. The first
wave, carried out during 2011-2012 in collaboration with UNICEF-Spain,
included a representative sample of first-year compulsory secondary
education (ESO) adolescents from the entire country. With the support of
the Jacobs Foundation, the second wave obtained a representative sample
of data, gathered in late 2013 and in early 2014, on third- and fifth-year
primary school children and first-year ESO adolescents from Catalonia.

Given the representativeness of the sample, it is important not to
underestimate the small percentages: 1% of the questionnaire respondents
represent 2,213 boys and girls of the same age in the general population.

1 Rees, G. & Main, G. (Eds.). (2015). Children’s views on their lives and well-being in 15
countries: An initial report on the Children’s Worlds survey, 2013—-14. York: Children’s
Worlds Project (ISCWeB).

2 Campbell, A., Converse, P. E., & Rogers, W. L. (1976). The quality of American life: Per-
ceptions, evaluations, and satisfactions. New York: Russell Sage.
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SUMMARY







At home and the people they live with

m The results show that a large majority of children in Catalonia are very
satisfied with their family life and with the people with whom they live.

®  More than 90% of the respondents say that they feel safe at home and
more than 85% thought say are treated fairly by their parents (or the
adults that care for them) and have a good time with them.

m  Onthe other hand, 1.9% of the respondents claim they do not feel safe
at home and 4.4% do not think they are treated fairly by their parents
or their guardians.

m 8.1% of the children of Catalonia report that they “never” speak with
their parents or that they only do “once or twice a week”.

m 25.1% and 28.9% of the respondents claim that they “never” or only
“once or twice a week”, respectively, have a good time with their fam-
ily and learn things together.

B 56.7% of the respondents say their parents or guardians listen to them
and 51.1% say they have a quiet place to study at home.

Their belongings

m The responses show that more than 80% of the participants possess
all the belongings considered, except for a mobile phone and their
own room, which only a small percentage of participants have. Having
clothes in good condition to go to school receives the highest percent-
age of “yes” answers.
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B Between 18 and 31% of the participants from the three age groups are
“always” worried about how much money their family members have,
and 4.5% of those of the group of 12-year-olds report only one of the
adults at home has a paid job.

Friends

m To a great extent, the children think that they have enough friends and
are treated well by them. However, 1.8% claim that their friends do
not always treat them well and 2.8% think they do not have enough
friends.

The rates of satisfaction with friends, the people living in their neigh-
bourhood or area, and relationships with others are generally very
high, especially as far as friends are concerned.

Chatting and having a good time with friends are among the most com-
mon activities, while getting together to study with friends is much less
frequent.

The area where they live

®m In general, the participants report that there are enough places to play
or have fun in the area where they live.

m Generally, they are fairly satisfied with their medical treatment, with
open-air spaces and with the area where they live.



However, they are not very satisfied with the police in the area, or
with their local government, which do not ask their opinions very often
about what is most important.

Primary and secondary school

The majority of the children give positive evaluations of their teachers
and their safety at school.

However, a relevant percentage of participants say that they don’t like
school (9.7%) or that the teachers do not listen to them or take into
account what they say (1.8%).

The children are moderately satisfied with different aspects of school
life, such as the marks they receive and student’s life in general.

13% of the participants say that other children at school have hit them
more than three times, and 8.7% say they have been ignored and/or
excluded by classmates more than three times in the past month.

Use of time

The most common use of time (every day or almost every day) is de-
voted to doing school homework, followed by watching television or
listening to music, although a high percentage of time is spent on ac-
tivities such as playing sports or doing exercise or spending time with
oneself.

It is noteworthy that 60% say that they “rarely” or “never” participate
in free-time activities.



Overall, a large part of the participants report they are fairly satisfied
with what they do in their free time or how they use it, with means
above 80 (on a scale from 0 to 100) in all three age groups.

In general, the children claim to be satisfied with their future opportu-
nities, with a mean score of satisfaction about what might happen in
their lives of 88.7 out of 100 for the group of 10-year-olds and 84.5 for
the group of 12-year-olds.

Children’s rights

A worrying percentage of participants say they do not know which
rights children have (14.1%) or have never heard of the Convention on
the Rights of the Child (32.1%).

Subjective well-being and nuclear affects

The mean scores on the different psychometric scales used to measure
subjective well-being are very high, but they decrease with age. The
same decrease occurs with the nuclear affects included in the ques-
tionnaire.




THE SAMPLING
AND DATA COLLECTION PROCEDURE







The data were obtained through cluster sampling, with the school as the
sampling unit. The sample was stratified by the province, the locational
context and the type of each school, as can be seen in Figure 1.

Figure 1. Sample selection criteria

m Barcelona = Rural (<2.000 pop.)
m Tarragona m Semiurban (2.000 m Public
® Girona 10.000 pop.) m Private/Subsidized
® Lleida m Urban (>10.000 pop.) private

A close-ended questionnaire was administered online, whenever possible,
or on paper. The questionnaires were administered to groups of children
in classrooms provided by the schools, in the presence of researchers
trained to clarify any doubts and answer any questions. The questionnaire
used for lower grades had fewer questions, and some of the scales were
adapted to facilitate comprehension by the third-year primary school
students. The questionnaires required respondents to agree/disagree,
state frequencies, rate their satisfaction and answer psychometric scale
guestions to evaluate subjective well-being.

Who participated?

60

primary
schools

48

secondary
schools

108

Catalan
schools

The ages of the children and adolescents ranged from 7 to 14. In the third
year of primary school the majority of students were between 8 and 9
years old, although some were 7 and some were 10. In the fifth year they
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were generally between 10 and 11, but some were still 9 or already 12.
And in the first year of ESO they were about 12 and 13, but some were 11
or 14. We considered each grade to be synonymous with an age group,
since each year of schooling corresponds to an average age (Table 1).

Table 1. Age according to year of schooling

7 years 78 - -
8 years 863 - -
9 years 85 72 -
10 years 6 886 -
11 years - 95 89
12 years - 4 1,304
13 years - - 242
14 years - - 32
Total participants 1,032 1,057 1,667
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2.1. Evaluation of the home and the people who live with them

The children were asked about different aspects of their relationships with
their parents or guardians, and about perceptions of their home, based
on five issues to which they had to express their degree of agreement
(Figure 2).

Figure 2. Degree of agreement with different evaluations of the home and
the people who live with them (percentages)

My parents treat me fairly 69,9 ‘

We have a good time together in my family 67,2 ‘

My parents listen to me and take what | say into account I 56,7 ‘
| have a quiet place to study at home I 51,1 ‘

| feel safe at home 76,8 ‘

M |donotagree  MAgreealittle bit [ Agree somewhat [Agreealot [JTotally agree

More than 80% of the children “agree a lot” or “totally agree” with all
the aspects evaluated. In the case of “I feel safe at home”, the percentage
increases to more than 90%. For the “do not agree” and the “agree a little
bit” responses, the highest percentage corresponds to “l have a quiet place
to study at home”. The participants were asked how often they had talked
with their families and if they had had fun or learned things together during
the week prior to the administration of the questionnaire (Figure 3).

Figure 3. Frequency with which they spend time doing different things
with their families (percentages)

100
80 75,2
60 M Not at all
[ Once or twice
39,9 38
40 35 33 [ Most days
21,1 20,9 [ Every day
20 16,7
6,5 8
16 4
0

Talking together Having fun together  Learning together
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Talking together is much more frequent than learning or having a good
time together. No gender differences stand out in the responses to these
three questions, but they do with regard to age: the youngest say they
have fun and learn things together more often than the other age groups
do. However, the 10- and 12-year-olds report that they spend more time
talking with their families than 8-year-olds do.

They were asked about their degree of satisfaction with different aspects
of their family life: satisfaction with the house or flat where they live, with
the people who live with them, with the other members of the family and
with family life (Figure 4). Although there are no outstanding differences
by gender in any of the responses, there are by age: between the ages of
8 and 10 the highest levels of satisfaction correspond to family life, while
among the 12-year-olds satisfaction with the people who live with them
had the highest mean score.

Figure 4. Satisfaction with aspects of family life by age and gender
(averages)

100

95

90

W 8anys
85 [~ M@10anys

012 anys

80 -

75 4

La casa o pis on vius Les persones Totes les altres persones La teva vida familiar
que viuen amb tu de la teva familia

Nens | Nenes | Total Nens | Nenes | Total Nens | Nenes | Total Nens | Nenes Totalw
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2.2. Evaluations of money and the things they have

The children were asked a set of questions about the things they have
(Table 2). A reduced set of questions was used for the 8-year-olds.

Table 2. Things they have (percentage of affirmative responses)

A mobile phone for themselves - 34.2 76.4
Their own room - 81.3 80.7
Books to read for fun - 92.2 88.3
Their own equipment to listen to music - 79.2 92.4
Clothes in good condition to go to school in 97.0 97.0 98.8
Access to computer at home 88.8 92.6 95.5
Access to Internet 87.9 91.0 95.0
A family car for transportation 89.0 88.8 84.6
A television at home than they can use 98.1 98.1 98.3

In all groups, the highest percentages of affirmative responses correspond
to having a television they can use at home and clothes in good condition
to go to school, while the lowest percentage corresponds to having a
mobile phone for themselves at the ages of 10 and 12. A rapid increase
can be observed in the possession of mobile phones during this age
interval: while only 34.2% of the 10-year-olds say they have one, among
the 12-year-olds the number is 76.4%.

The majority of children are satisfied with the things they have, with mean
scores higher than 95 points on a scale of 100 for the 8-year-olds, and
scores above 90 for the 10- and 12-year-olds (Figure 5).
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Figure 5. Satisfaction with the things they have by ages (means)

95 \ @gumBOyS

94 95 “eGirls

91,9

91,4

8 years 10 years 12 years

The group of 12-year-olds were asked how often they were given money
for themselves. Almost half of them say they receive money, but not
regularly (Figure 6).

Figure 6. How often they receive money (percentages)

M| don't get pocket money

| get pocket money, but not
regularly

@1 get pocket money every
week

1 get pocket money every
month

They were also asked how often they feel worried about how much money
their family has (Figure 7). The most frequent response for all age groups
is that “sometimes” they worry about this issue. As age increases, they
claim to be worried more frequently, either “often” or “always”.
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Figure 7. How often do they worry about how much money their family
has (percentages)

8 years 149 | 30,5 |
10 years 23,2 | 23,6 |
12 years 30,8 | 18,9 |

B Never MSometimes [EOften [ Always

2.3. Evaluations of friends and relationships with other people

With regard to friends, 59% of the children “totally agree” that their
friends generally treat them well, and 69.5% “totally agree” that they
have enough friends. However, there are gender differences: more boys
than girls “do not agree” with these two statements.

For the 8-year-olds, responses between genders are similar concerning
their satisfaction with their friends (Figure 8), but the girls of that age give
higher scores than the boys do for satisfaction with the people who live in
their area (Figure 9) and their relationships with people in general (Figure
10). The 10-year-old boys give higher scores than the girls when evaluat-
ing their satisfaction with their friends (Figure 8), but the girls are more
satisfied with the people who live in their area (Figure 9) and with their
relationships with people in general (Figure 10). On the other hand, the
12-year-old girls have higher mean scores than the boys of the same age
on all these satisfaction items (Figures 8, 9 and 10).
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Figure 8. Satisfaction with friends (means)

100
95 - 933
% 93,3 20,7 90,1
—_—
89,1 88,9 =e=Boys
85 Girls
80
75
8 years 10 years 12 years

Figure 9. Satisfaction with the people who live in their area (means)

100
95
%0 85 85,7
. ~ 84,1 @pmBoys
o 857 \ Girls
30 83,5
81,6
75
8 years 10 years 12 years

Figure 10. Satisfaction with their relationships with people in general
(means)

100

% 90,75

' 89,2 89
90

& p—s _ 4 @=pmmBoys
& 87,25 87,9 87,7 Girls
80
75

8 years 10 years 12 years
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In all age groups, “every day” and “most days” (in that order) were the re-
sponses that obtained the highest percentages when children were asked
how often they talk and have a good time with their friends out of school.
While the 12-year-olds say more often than children of other age groups
that “every day” they speak with their friends out of school, the 10-year-
olds say with greater frequency that they have a good time with them
“every day” out of school (Figure 11). On the other hand, when asked how
often they get together with friends to study out of school, “not at all”, is
the most frequent response among the 8- and 10-year-olds while “once or
twice” is given most often by the 12-year-olds.

Figure 11. With what frequency... (percentages)

They talk with friends apart from at school

12 years 8,7 | 41,5 |
10 years | 56,3 |
8 years | 66,6 |
They have fun with their friends apart from at school
12 years 255 [ 44,7 |
10 years | 50,9 |
8 years | 48,6 |
They meet with friends to study apart from at school
12 years
10 years
8 years

B Never M Sometimes [0ften [JAlways
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2.4. Evaluations of the area where they live

With respect to the area where they live, 77.6% of the respondents “agree
a lot” or “totally agree” with the statement that there are enough places
to play and have fun, and 80.6% “agree a lot” or “totally agree” that they
feel safe (Figures 12 and 13), while 5.2% and 2.9%, respectively, “do not
agree” with the two statements.

Figure 12. In the area where they Figure 13. They feel safe in the
live there are enough places to area where they live (percentages)
play and have fun (percentages)

2,9

M| do not agree
M Agree a little bit

[ Agree somewhat

[ Agree a lot

[JTotally agree

Only the first-year ESO students were asked if they believe the town
council asks youngsters of their age their opinions about things that are
important to them. The most frequent response is “agree a lot”, followed
by “totally agree”. However, 18.8% of the respondents “do not agree” and
15.7% “agree a little bit” (Figure 14).

Fig. 14. The town council asks children their opinion about things that are
important to them (percentages)

M | do not agree

W Agree a little bit
[ Agree somewhat
[ Agree a lot

[ Totally agree
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2.5. Evaluations of school

With regard to school, 83.5% of the participants “agree a lot” or “totally
agree” that they feel safe at school, 81.2% “agree a lot” or “totally agree”
that the teachers treat them fairly, and 80.6% “agree a lot” or “totally
agree” that the teachers listen and pay attention to them. The most
frequent response corresponds to the statement “I like going to school”:
62.7% “agree a lot” or “totally agree” with this sentence, while 21.3% “do
not agree” or “agree a little bit”, and the rest, 15.9%, “agree somewhat”
(Figure 15).

In general, the participants from schools located in semi-urban areas
(compared with students from urban and rural schools) had higher
percentages of “totally agree” responses to all statements.

The children and adolescents in public schools (compared with those from
private ones) have higher scores for all items except “I feel safe at school”,
where the scores are lowest. Only 2.2% of all the participants “do not
agree at all” with this aspect.

Figure 15. Degree of agreement and disagreement with elements related
to school (percentages)

| feel safe at school 22,5 | 61 ‘

My teachers treat me fairly 25,1 | 56,1 ‘
I like going to school 15,9 ‘ 25,3 | 37,4 ‘
My teachers listen to me and take what | say into account 30,9 | 49,7 ‘

midonotagree M Agreealittle bit [ Agree somewhat [ Agreealot [Totally agree

With respect to satisfaction with different elements related to school
(classmates, the marks that get, their experiences there, their relationship
with teachers, their life as a student and the things they have learned),
differences can be observed between the scores of boys and girls (Table
3). In general, the girls are more satisfied than the boys with different
aspects of school, with a single exception: satisfaction with classmates, in
the group of 10-year-olds.
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The evaluations are less positive with increases in age. The mean score are
higher for 8-year-olds in all statements, except satisfaction with teachers,
and a sharp decline can be seen in the scores of 10- and 12-year-olds.

Table 3. Differences in satisfaction with school according to age group and
gender (mean scores from 0 to 100)

Boys 87.5 86.3 82.3
Other children in the class Girls 88.7 84.2 83.7
Total 88.0 85.2 83.0
Boys 85.5 83.3 70.5
The school marks Girls 89.0 84.8 74.3
Total 87.3 84.1 72.3
Boys 87.5 86.0 77.7
Their school experience Girls 88.3 88.9 83.3
Total 88.0 87.5 80.4
Boys 83.5 85.5 78.6
I::!L:laﬁonsmp with Girls  89.0 90.1 84.6
Total 86.0 87.9 81.5
Boys - 84.2 74.8
Their life as a student* Girls - 87.9 80.2
Total - 86.1 77.4
Boys - 90.3 83.2
LZ‘?;:L”ES they have Girls - 93.0 86.4
Total - 91.7 84.7

*Only for the 10- and 12-year age groups

For the 8-year-olds, satisfaction with marks, experiences at school
and relationships with teachers are higher in public schools. However,
satisfaction with classmates is slightly higher in those in private schools.
For the 10-year-olds, all the scores for these items are higher in the public
schools. The same is true for satisfaction with classmates in the group of
12-year-olds, while on the other items, in this age group, the scores are
fairly similar between public and private schools.
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An analysis of satisfaction with school-related aspects according to the
school’s location (rural, semi-urban or urban) in the group of 8-year-olds
reveals differences between the urban context and the other two in terms
of satisfaction with their relationships with teachers, with the marks they
get and their experience at school, and only small differences between the
all three contexts in terms of satisfaction with classmates. In all cases with
higher scores among the participants in rural locations and lower scores in
urban zones. On the other hand, the 10-year-old participants from semi-
urban schools had higher scores in all areas of satisfaction evaluated, and
among the 12-year-olds, the students from rural areas had higher scores
for satisfaction with the things they have learned, with teachers, with
their marks and with their classmates.

Bullying

Bullying at school has been examined with two frequency questions.
Specifically, the participants were asked how many times they had been
hit or left out by schoolmates during the previous month. They reported
that schoolmates had hit them (13%) or left them out (8.7%) more than
three times during the previous month (Figures 16 and 17).

Boys report more frequently than girls that they have been hit by
classmates more than three times in the previous month, but girls state
more often that they have been left out. The younger the respondent, the
more frequently they report having been hit or left out more than three
times in the previous month.

Bullying at school differs according to place of birth: boys and girls born
in foreign countries report more frequently than other schoolmates that
they have been hit more than three times in the previous month.

In the group of 8-year-olds, 45.7% of the students in schools located in
urban contexts state that schoolmates have not hit them in the previous
month, and 53.1% state that they haven’t been left out during this same
period. In rural and semi-urban locations, the percentages are lower,
between 42 and 53%. The 10-year-old participants in rural schools have
reported being hit less often, compared to participants from semi-urban
and urban schools, while the participants from semi-urban schools state
that they are left out less often, in comparison with children who go to
the other types of schools. The 12-year-old students who attend semi-
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0%

urban schools have the highest percentage of “never” responses to the

two questions.

Differences can be seen according to school ownership: in all age groups
the participants from private schools report less often that they are hit by
schoolmates, but they also reveal that they are more frequently left out

by other boys and girls, in comparison with students in public schools.

Figure 16. Frequency with which they have been hit or left out in the
previous month by schoolmates, according to the school’s location

(percentages)

8 years

100%

10 years

90% -

80% -

70% -

60% -

50% -

40% -

30% -

20% -

10% -

0%

Being hit by Being left out by
other children other children
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Figure 17. Frequency with which they have been hit or ignored in the
previous month by schoolmates, according to the school’s ownership
(percentages)
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Being hit by
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Being left out by
other children
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2.6. Evaluations of their use of time
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Doing homework and watching television or listening to music are the
activities that more participants report doing every day or almost every
day, without any differences according to gender (Figure 18). The most
frequent are playing a sport or doing exercise, for the boys, and helping

with housework and spending time alone, in the case of the girls.

Participating in organized leisure time activities (youth movement, scout,
etc.) is hardly or not at all frequent (60%). On the other hand, activities
like helping up around the house (59.9%), playing sports or doing exercise
(56.7%) and spending time alone (56.5%) are done every day or almost
every day by more than half of the participants.
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Figure 18. Frequency of free-time activities (percentages)

Doing homework

Watching TV or listen to music

Helping up around the house

Playing sports or doing exercise

Spending time just being by myself

Taking care of brothers or sisters or other family members

Using a computer

Taking classes outside school time on matters different than at school

Reading for fun (not homework)

Participate in organized leisure time activities
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

W Rarely or never [ Less than once a week [ Once or twice a week [ Everyday or almost everyday

*Only for the 10- and 12-year age groups

The participants indicate that taking part in after-school activities, reading
because they like it and playing sports or doing exercise are less frequent
with increasing age. Other activities such as doing school homework or
using the computer are more frequent among the older students.

The participants born in Catalonia report that they use their time taking
part in after-school activities, doing homework and practicing sport or
doing exercise more frequently than participants born outside Spain.
The children born in foreign countries spend more time helping to do
housework and less time and dedicate less time to themselves.

Satisfaction with free-time activities and with how time is used scores
lower among older boys and girls. According to gender, it is observed that
10- and 12-year-old boys are more satisfied with what they do in their free
time than the girls, while the girls of the same ages have higher scores
than the boys in satisfaction with how they use their free time.

2.7. Evaluations of children’s rights

MI

Almost half of the participants have responded “yes” to the statement
know which rights are children’s rights”. More than a third of the children
say they have heard of the Convention on the Rights of the Child, and
54% believe that, in their countries, adults generally respect the rights
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of children (Figure 19). On the other hand, 14.1% of the participants do
not know the children’s rights, 32.1% have not heard about the conven-
tion and 8.2% do not believe that the adults of their countries respect the
rights of children.

Figure 19. Children’s rights (percentages)

| know which I have heard of I think in my country,
rights are children’s the Convention on the adults in general respect
rights Rights of the Child children’s rights

W No

M Not sure

[OYes

2.8. Subjective well-being

To evaluate subjective well-being, four psychometric scales have been

used:

m Overall Life Satisfaction (OLS)? is a single-item scale that evaluates
overall satisfaction with life.

m Student’s Life Satisfaction Scale (SLSS)* is a multi-item, context-free
scale.

m Brief Multidimensional Student’s Life Satisfaction Scale (BMSLSS)* is a
multi-item scale based on life domains.

m Personal Well-Being Index — School Children (PWI-SC)® is a multi-
item scale based on life domains. Two versions have been used,
with a scale reduced to 4 items for the group of 8-year-olds, and the
other with a scale of 7 items for the groups of 10- and 12-year-olds.

3 Campbell, A., Converse, P. E., & Rogers, W. L. (1976). The quality of American life: Per-
ceptions, evaluations, and satisfactions. New York: Russell Sage.

4 Huebner, E. S. (1991). Initial development of the Students’ Life Satisfaction Scale.
School Psychology International, 12, 231-240. doi: 10.1177/0143034391123010

5 Huebner, E. S. (1994). Preliminary development and validation of a multidimensional
life satisfaction scale for children. Psychological Assessment, 6(2), 149-158.

6 Cummins, R. A. (1998). The second approximation to an international standard for life
satisfaction. Social Indicators Research, 43, 307-334. doi: 10.1023/A:1006831107052
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In general, it can be observed that the scores of subjective well-being
decrease with age, regardless of the measurement instrument used, with
the exception of the SLSS, which shows the highest score in the group of
10-year-olds (Figure 20).

Figure 20. 0 to 100 scores on the psychometric scales of subjective well-
being (means)
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The OLS is the psychometric scale that shows the highest percentage of
boys and girls with extreme scores, that is, participants who score 100
out of 100. The percentage of students who have extremely high scores
decreases with age (Figure 21).

Figure 21. Extreme scores of the psychometric scales of subjective well-
being (percentages)
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Nuclear affects

The participants of 10 and 12 years of age answered how they had felt
during the previous two weeks: “satisfied”, “happy”, “relaxed”, “active”,
“calm” and “full of energy”. The highest mean scores are observed for
the response “happy” and the lowest for “calm”, in both age groups. The
mean scores are always higher for the 10-year-olds than for 12-year-olds

(Figure 22).

Figure 22. Scores for nuclear affects according to age group and gender
(means)
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Sub-scales of the General Domain Satisfaction Index (GDSI)

The General Domain Satisfaction Index (GDSI: Casas and Bello, 2012)7 is
calculated for 31 items of the questionnaire and divided into 8 sub-scales:
home and family, material things, relationships, area of living, health, time
use, school and personal aspects.

The three GDSI sub-scales that show the highest means are: first of all,
in all three age groups, the sub-scale of material things; secondly, the
time use sub-scale among the 8-year-olds and health among the 10- and
12-year-olds; and in third place, home and family in all the age groups.
The participants of 8 and 10 years of age had the lowest satisfaction on
the school sub-scale and the 12-year-olds on the area of living sub-scale
(Figure 23).

7 Casas, F., & Bello, A. (coord.). (2012). Calidad de vida y bienestar infantil subjetivo en
Espaiia. ¢ Qué afecta al bienestar de los nifios y nifias espafioles de 12 de ESO? Madrid:
UNICEF Espaia.
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Figure 23. Scores on the sub-scales of the GDSI according to age (means)
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CONCLUSIONS

T——







Until now we have presented the results obtained with a representative
sample of students of 8, 10 and 12 years of age from Catalonia. In
conclusion, we want to highlight:

Representative sample

Catalan children have a good life and say they are happy and that
their level of subjective well-being is very high




The levels of well-being are not distributed uniformly

More intensive support is needed in the transition from primary
to secondary school

Changing attitudes among adults towards children and promotion
of their participation
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LCERIDIQV (www.udg.edu/eridiqv) is one of four research groups coordinating
theinternational project Children’s Worlds (www.isciweb.org), promoted by the
International Society for Child Indicators (ISCI). The Children’s Worlds project
aims to gather reliable and representative data, from as many countries as
possible, on children’s lives, their daily activities, how they spend their time
and, in particular, how they perceive and evaluate their own well-being. This
is done to improve their quality of life by raising the awareness in the children
themselves, in their families and in the communities where they live, as well
as in politicians and in institutions, among professionals and, finally, in the
general population (Rees and Main, 2015).

This booklet presents the primary results and conclusions reached by the
ERIDIQV based on the second wave of data collection in Spain. The first wave,
carried out during 2011-2012 in collaboration with UNICEF-Spain, included
a representative sample of first-year compulsory secondary education
(ESO) adolescents from the entire country. With the support of the Jacobs
Foundation, the second wave obtained a representative sample of data, on
third- and fifth-year primary school children and first-year ESO adolescents
from Catalonia.
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